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EARLY EDUCATION

The role of teachers in children’s centres

The British Association for Early Childhood
Education firmly believes that all young
children are entitled to high quality education
in their earliest years. To ensure that they have
this, the evidence is clear that all young
children must have access to input from a
qualified early years teacher. The association is
committed to teachers in children’s centres and
the key role they play in improving outcomes
for all children.

Introduction

The British Association for Early Education believes that
all practitioners working in children’s centres play an
important role in improving outcomes for all children
attending especially the most disadvantaged.

The association recognises that children’s centres are
complex organisations. They undertake a wide range of
tasks including supporting children’s learning, work with
parents, health promotion, increasing employment
opportunities and training. Undertaking all these tasks
requires a staff team with a wide range of skills and
understanding. No one profession can provide the full
range of skills in sufficient depth and children’s centres
need a multi disciplinary team rather than a multi
disciplinary person. Each role in the children centre team
is equally valuable but different roles have different
contributions and responsibilities.

There is a long tradition of teachers working as part of the
team in nursery centres, schools and classes. This paper
explains why teachers are a crucial part of the team, the
particular contribution they make to children’s centres and
how they are most effectively deployed.

Why teachers? Messages from research

The Effective Provision of Pre-School Education (EPPE)
project provides robust evidence on the contribution of
teachers to improving outcomes for children. EPPE is
the first major European longitudinal study of a national
sample of young children’s development between the
ages of 3 and 7 years. The project found a significant
relationship between the quality of pre-school settings
and improved outcomes for children. Good settings had
sound leadership, good communication, shared a
consistent way of working amongst the staff and a higher
number of teachers.
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In particular the researchers found that:

e |Integrated centres that fully combine education with
care and have a high proportion of trained teachers,
along with nursery schools, tend to promote better
intellectual outcomes for children. The integrated
centres in the EPPE sample were all registered as
nursery schools but had extended their provision to
include flexible hours for childcare along with
substantial health and family support services.

e Fully integrated settings and nursery classes tend to
promote better social development even after taking
account of children’s backgrounds and prior social
behaviour.

e Good quality pre-school education can be found in
all kinds of settings, however the EPPE data
indicates that integrated centres and nursery school
provision have the highest scores on pre-school
quality.

e Having trained teachers working with children in
pre-school settings for a substantial proportion of
time, and most importantly as the curriculum leader,
had the greatest impact on quality.

e Less qualified staff were significantly better at
supporting learning when they worked with qualified
teachers.

e Having trained teachers was linked specifically with
better outcomes in pre-reading and social
development at age 5.

DfES requirements

In England all children’s centres are required to have at
least one 0.5 teacher and are strongly encouraged to
increase this to a full-time qualified teacher over the first
18 months of operation.

The Guidance states that:
“Research.... shows that qualified teacher input leads
to higher quality provision and improved outcomes for
children, especially where teachers are the leads in the
planning and development of the curriculum. The most
positive outcomes are achieved where qualified
teachers work with children and practitioners in the
setting. It is therefore essential that Local Authorities
ensure qualified teacher input.”

Sure Start Unit Guidance 2005.
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What works? - The most effective ways to deploy
teachers

The British Association for Early Childhood Education has
many members working in children’s centres. Feedback
from members indicates that teachers in children’s centres
are most successful when their role is clear and the
particular contribution of teaching staff is recognised and
capitalised on. It is important to ensure that the teachers
are an integral part of the centre team. They are least
effective when they are seen as an ‘add on’ or ‘drop in’
in an advisory capacity. Teachers in this position can
experience difficulties as they are not seen as part of

the staff and are not part of the centre’s management
structure. If they are not in the centre for a substantial
part of the week they are not able to develop a deep
understanding of the children and so are less effective in
promoting learning.

Teachers are most effective when they are ‘hands on’
working along side colleagues to support children’s
learning. To be successful in a children’s centre teachers
need to have specialist knowledge of young children’s
learning and development from birth. They also need to
have the skills to lead colleagues and work closely with

other early years staff in observing, planning, supporting
and extending children’s learning.

In order to be a successful teacher in a children’s centre it
is crucial that the teacher has an understanding of the
roles and responsibilities of the other professionals and is
able to establish effective, professional relationships with
colleagues from a range of backgrounds. As well as their
role in supporting key workers in planning and assessing
they must also be able to offer advice on children’s
learning and development to the wider range of children’s
centre practitioners including childminders, home visitors,
drop in and creche workers.
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