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Early Education promotes the right of every child to education of the highest quality. It provides
support, training, advice and information on best practice for all those concerned with the education
and care of young children from birth to eight. It is an established national organisation (since 1923)
with the expertise and experience to support the development of the early years’ workforce.

Early Education’s objectives and main activities are to:
·  provide a national voice on early childhood education, advising central and local government and

the media
·  acknowledge and encourage partnership and involvement with families
·  disseminate information about national initiatives through training, publications and the website
·  offer information, advice, guidance and consultancy to develop high quality integrated services for

young children and families
·  organise training courses, conferences and seminars
·  manage major projects on key national issues
·  support a network of branches and regional networks throughout the UK
·  publish material on early childhood education and child development
·  produce a termly journal Early Education and newsletter Integrate
·  maintain a historic archive and library
·  maintain a comprehensive website   www.early-education.org.uk
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Introdu ction
We welcome this opportunity to contribute to this important independent review. Our submission
draws on the experience of our members who include those working directly with children and their
families, consultants and advisers supporting practitioners and teachers and academics and
researchers. Our particular focus will be on the transition from early years’ care and education to
statutory education and the relationship between the Foundation Stage and Key Stage One.

Theme 1 - Purposes and Values.

·  What is primary education for?

The British Association for Early Childhood Education believes that the purpose of primary
education is to ensure that all children have access to a curriculum that meets their needs
and ensures their well being now and promotes their success in the future.

·  Taking account of the country and the world in which our children are growing up, to what
individual, social, cultural, economic and other circumstances and needs should this phase of
education principally attend?

We are living in a rapidly changing world society. It is more diverse and new technologies are
developing, knowledge is changing fast. We cannot hope to give children all the knowledge
they need to know for their future lives. Instead we need to help them to develop supple and
nimble minds to cope with real life in a complex world [Claxton 2005]. The Researching
Effective Pedagogy in the Early Years (REPEY) project (2002) found ‘that for most
practitioners the declared priorities in the early years were the development of positive
dispositions to learning, safety, confidence and independence (Siraj-Blatchford et al 2002:10).

·  What core values and principles should it uphold and advance?

The new Early Years Foundation Stage document is based on four principles which seem to
us to be as relevant to the whole of primary education as they are to the earliest years.

·  Every child is a competent learner from birth who can be resilient, capable, confident
and self-assured

·  Children learn to be strong and independent from a base of loving and secure
relationships with parents and/or a key person

·  The environment plays a key role in supporting and extending children’s
development and learning

·  Children develop and learn in different ways and at different rates and all areas of
learning and development are equally important and inter-connected.

·  How far can a national system reflect and respect the values and aspirations of the many
different communities – cultural, ethnic, religious, political, economic, regional, local – to which
it caters?

It is important that any national system is based on shared values and aspirations that reflect
the priorities of a wide range of communities. There should be regular opportunities to revisit
and review these in a changing society. A national system should be about ensuring that all
children have access to the key opportunities they need but should not be overly prescriptive.
There must be space for each school/setting to reflect the particular priorities of the
communities it serves. With the development of children’s centres and extended schools the
whole concept of ‘school’ needs to be debated and shared.

·  In envisaging the future purposes and shape of this phase of education how far ahead is it
possible or sensible to look?

We live in a rapidly changing world. While it is always wise to look ahead we need to do so in
a way that keeps open a wide range of options. So it is preferable to focus on life skills rather
than knowledge and fostering positive dispositions to learning as these will always be
necessary. As well as looking forward it is necessary to look back. Much that has been learnt
through research has been ignored. There are consistent messages throughout the last
century about what is effective in the education of young children and yet policy has
frequently been at odds with this evidence and the beliefs and experience of much of the
workforce.
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Theme 2 – Learning and teaching.

·  What do we know about the way young children develop, act and learn – cognitively,
emotionally, socially, morally, physically and across the full spectrum of their development?

We now know more than ever about how young children learn and develop and in recent
years have become much better at using research and reflection to inform and develop
practice. Babies’ brains are designed to enable them to make sense of the world around
them. As they use their senses to explore the world they find themselves in they create
mental images and this helps the child to make sense of new experiences by comparing them
to the images they already have. As more of these images are created connections form
between them and these enable the child to make increasing sense of the world [Gopnik,
Metfzoff and Kuhl 2001].

For the brain to develop effectively, it is important that babies and young children have a
secure and steady source of positive emotion, a nutritious diet and stimulation of the senses
[though not all at the same time !] in an atmosphere free from stress but with a degree of
pleasurable intensity. There needs to be a series of novel challenges that are neither too hard
nor too easy, social interaction and active participation rather than a passive observation
[Diamund  and Hopson 1998].

For young children to be effectively supported in all aspects of their development they need
knowledgeable, interested and responsive adults who know how best to challenge and extend
their thinking and their understandings and can model positive dispositions and approaches to
earning (Vygotsky, 1978; Donaldson, 1978; Bruner, 1974; Wells, 1981; REPEY, 2002)..

·  What are the pedagogical implications of recent research in, for example, neuroscience,
cognition, intelligence, language and human interaction?

The messages from research are reflected in our members’ experience. For young children
adults are key in helping them learn and develop. These adults need to have the ability to
‘tune into’ the children they are with. They should respond to and not restrict or limit their
potential. To do this they need a thorough understanding of how children learn and develop
and how to put this into practice.

Babies and young children think, draw conclusions, make predictions, experiment and look for
explanations. The reason they can do so much so early is because they have the help of the
people who care for them [Gopnik, Metfzoff and Kuhl 2001].

Blakemore [2001] in his paper “Early learning and the brain” argues that we have much to
learn from cognitive psychologists about the kinds of things that appear to emerge at
particular stages of development and how we can act on this knowledge in our work with
children. Our sense of being an individual emerges between six to eight months and two
years and between one to four years we are developing a sense of our selves and our beliefs
in relation to others. This includes the notion that other people can have views, opinions and
knowledge that is different from our own. We are starting to develop a concept of other
people’s minds. This development is essential in enabling us to recognise that is legitimate for
other people to hold different views and that by  bringing together different views we can work
more powerfully than by working alone.

Ultimately the curriculum is only as good as the people who offer it to the children.
Practitioners are a key element in the curriculum and the experience of the child will depend
on them, they have a make or break role. It is not possible to ‘practitioner proof’ the
curriculum, it is impossible to provide schemes of work or support materials that practitioners
will use the way the planner intended (Kelly 2004).



C:\WINDOWS\PRIMARY REVIEW FINALThe_British_Assocaition submission_to_Primary_Review.doc 4

·  What is the relationship between children’s physical health, emotional well-being and
learning?

For children, and indeed all of us, learning is interconnected. If children are unhealthy their
ability to concentrate and focus is likely to be reduced. If children are unhappy they are
unlikely to feel secure enough to take risks and try new things. Primary education needs to
address the whole child. This will involve widening the concept of ‘primary education’ to
encompass other support services/agencies and local communities.

·  What is the impact of gender on learning and how can schools respond to concern about the
adverse impact of such differences?

The analysis of the Foundation Stage Profile results show that by the end of the Foundation
Stage boys are already doing less well than girls. While some of the difference can be
accounted for by differences in the rate of development of boys and girls, the way boys
experience primary education also has an impact. Primary education still has a mainly female
workforce; there are few male role models and the younger the children the more likely this is.
In recent years the opportunities for children to engage in play and self initiated experiences
have diminished – no longer do Key Stage One classrooms routinely have sand and water
trays, imaginative play resources or easy access to outdoor play. In Wales the introduction of
the Foundation Phase has lead to a re-thinking of education up to 7 years and there is much
that we could learn from our colleagues there.

·  What personal and situational circumstances are likely to impede learning and – conversely –
what are the personal and situational conditions for effective learning?

Research and evidence from practice emphasises the importance of good self esteem and a
positive disposition to learning. These are developed through children’s interaction with the
world around them in particular their interactions with adults and peers. Children need to learn
how to learn and not just what to learn (Claxton, 1999) and be motivated by intrinsic desires
rather than external rewards or coercion (Dweck, 1993)

If we neglect PSED, we are enforcing barriers to learning. Children can be made to feel they
are failing very early and this then influences their future responses and progress. The
importance of the engagement of parents and the quality of the child’s life in the community is
shown to be of more significance than primary education to children’s achievements in
society. Partnership working is key – not one partner or school giving the other information
but a genuine two way relationship which acknowledges the most powerful influence rests
with parents.

·  As children move developmentally through the primary phase how do they learn best and how
are they most effectively taught?

As children move through the primary phase many of the approaches to teaching that are
essential in the early years continue to be effective. Children’s increased language and
literacy skills mean that they are able to be more independent in their learning. They also
benefit from opportunities to work with their peers.

·  Judged against this evidence, how do current teaching approaches fare?

Feedback by teachers indicates a decrease in the breadth and range of curriculum
experiences, particularly for part-time children, and teaching approaches in reception classes
that were more formal, relying on adult-directed teaching [QCA 2004]. The impact of the early
learning goals and end of Key Stage 1 SATs were identified as leading to these changes.
Communication, language and literacy were most often deemed to have early learning goals
that were not achievable, especially by practitioners in settings for 4 to 5year olds. This was
despite of the evidence that priority is most often given to these very areas. Practitioners
believed they were not achievable as children were not developmentally ready and that the
curriculum made inappropriate demands. One of the reasons for the pressure to achieve
these particular goals appears to be the ‘standards agenda’ having a strong impact on
practice in reception classes. This results in ‘top down’ pressure on reception teachers from
head teachers and Key Stage One colleagues to prepare children for statutory testing at the
end of Key Stage One and the publication of school league tables. Education is often
something which is done to children rather than a process of engaging them as partners in
their own learning and development.
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·  How well do they capitalise on the findings of school and classroom research?

School and classroom research, particularly with regard to transition between Foundation
Stage and Key Stage 1, has been consistently disregarded in policy. The messages about
pressure and inappropriate practices as children move into Year One are clearly spelled out
in a number of different publications (ATL, 2004; Ofsted, 2004; Sanders et. al, 2005; Brooker,
2006) as well as anecdotal evidence through practitioners on training and in communication
with the Association.

It is ironic that just as the curriculum for older children is being personalised and primary
schools are being encouraged to plan more for and from children’s interests and differing
learning styles , children in reception classes are now expected to endure direct teaching of
phonics programmes, against evidence from a review of research (Torgeson C., Brooks.G.,
and Hall.J. (2006) A systematic Review of the Research Literature on the Use of Phonics in
the Teaching of Reading and Spelling.  Instead major changes in teaching practice for
reception children have been based on a small scale research project in Clackmannanshire.

School research is often centred on aspects of the curriculum rather than the achievements
and progress of children. We need to move away from a compartmentalised model to the
whole child. Learning to learn should be the objective not what children learn.

·  What is the proper place of ICT and other new technologies in teaching and learning?

Children should be given opportunities to use a range of ICT resources which will motivate
them, enhance and extend their learning and give them opportunities to engage in self-
directed learning

It is important to see ICT as a tool to be used across whole curriculum.  Through ICT many
children are exposed to negative and exploitative influences. They need to control the tool
and to challenge it.

·  How can teaching and the system as a whole, most appropriately respond to differences in
children’s development, ways of learning and apparent capacities and needs?

We need to move away from models which conceptualise the curriculum as a package of
knowledge and skills to be delivered to children to ones which emphasise the importance of
differentiation and knowing children as individuals. Cross curricular themes which draw on
and extend children’s interests and use these to promote learning have been shown to be
effective when teachers are able to combine children’s interests and a clear understanding of
the next steps in their learning.

·  In what ways might teaching, and the organisation of classrooms and schools, change in order
to enhance young children’s engagement and learning and maximise their educational
prospects?

It is time to review what we are doing to help practitioners to focus on what is most important
for children and ensure that this is the basis of the curriculum offered, indeed there may well
be a strong argument for doing less but doing it better. We should identify what are the most
important things that children need for their well being, learning and development now and for
the future.

We need to ensure access to

·  An environment organised to promote independence and autonomy

·  Meaningful motivating contexts for learning

·  Developmentally appropriate content, identified through careful observation

·  Opportunities to progress at own rate and not forced to jump through a narrow range
of hoops
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·  Interaction with responsive interested and interesting adults

Teaching needs to focus more on the observation of children’s current skills, knowledge and
attitudes and the use of this to plan for their future learning needs, rather than being driven by
national goals and targets which many children cannot meet due, very often, to their birth
date. This can lead them to be deemed ‘failures’ when they may simply not be as
developmentally mature as their year group peers. Ratios need to be improved so that
younger children, for whom speaking and listening are so crucial, have sufficient adults to
speak to and to be heard by. We recommend a ratio of one qualified adult to every 10
children in the nursery and reception years. In Year One and Two the ratio should be one
qualified adult to 15 children. In all cases there should be one teacher to 30 children. The
curriculum and timetables need to be liberated. The curriculum is now too compartmentalised
and children are not seeing the links in their learning. The importance for young children of
their physical and creative development is not recognised as a contribution to their linguistic
and mathematical selves, as well as in their own right. Teachers need to be able to put spark,
innovation and originality back into teaching and to make it more fun. At present they feel too
oppressed by targets, Ofsted and the standards agenda to do this.

Theme 3 - Curr iculum and Assessment.

·  What do children currently learn during the primary phase?

Currently there seems to be a strong focus on literacy and numeracy in the primary phase.
Conversations with primary head teachers indicate that they feel under pressure to focus on
those elements that are going to make a difference to SATs scores. Children frequently
become less independent in their learning than when they are in the Foundation Stage. They
become more teacher dependent and less able to use their initiative and creative ideas. This
leads to helpless rather than mastery learning (Dweck, 1993).

·  What should they learn?

What we need from the curriculum today depends on who we think children are, what we
believe they need now, how we think they develop and learn and what we want for children in
the future. The British Association for Early Childhood Education would argue that while there
are many things that children can be doing in the early years, the curriculum should be
focussed on what it is most important for them and the things they need to be doing at this
particular stage of their development. Research and practice show that the most important
considerations in the early years of primary education are :
Being  social – Making attachments; being with others and sharing experiences; being flexible
and independent; showing care for oneself, others and living things; understand that people
have different needs, views, cultures and beliefs that should be treated with respect.
Being  positive – Developing positive dispositions and attitudes; a willingness to try new
things and learn from mistakes; showing confidence and enjoyment; displaying high levels of
involvement and  persisting for extended periods; having a sense of pride in their own
achievements
Being a  communicator – Enjoying using words/gestures to communicate; speaking to others
about wants and interests; interacting  with others; listening and taking account of what others
say; using talk to resolve disagreements, negotiating and taking  turns; listening with
enjoyment and responding to stories, rhymes etc; exploring sounds and letters; finding out
about books and writing, speaking to others, sharing ideas, thoughts and feelings.
Being creative - Being curious, investigating, exploring and experimenting;  questioning;
noting similarities and difference; seeing patterns; pretending and imagining, constructing,
combining ideas and materials, making connections, representing, responding to comments
and questions

Being healthy and safe - Developing understanding of healthy practices with regard to eating,
sleeping and hygiene, dressing/ undressing and personal hygiene; handling tools, objects,
construction and malleable materials safely with increasing control; moving with control and
coordination; having opportunities for physical exercise on a daily basis; feeling safe and
secure, demonstrating a sense of trust and belonging, having a positive self-image and being
comfortable with themselves, standing up for their own rights.
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·  What constitutes a meaningful, balanced and relevant primary curriculum?

We should not be trying to squeeze in even more subjects or areas of work into the
curriculum. Rather we should be using the potential of themes to link the various subjects
together in ways that make sense to children and thus free teachers to focus on extending
children’s learning rather than delivering chunks of work. A relevant curriculum demands that
teachers plan following observations and assessments of children’s learning needs and
interests, rather than simply following the teaching of an aspect of the curriculum.

·  Do notions like ‘basics’ and ‘core curriculum’ have continuing validity, and if so of what should
21st-century basics and cores for the primary phase be constituted?

We need to take a new perspective on these notions and reframe them to reflect what we
think children need rather than to define subjects to be taught.

·  Do the current national curriculum and attendant foundation, literacy, numeracy and primary
strategies provide the range and approach which children of this age really need?

No they do not. While the introduction of the national curriculum and attendant strategies has
had benefits in improving teachers’ subject knowledge, this has not necessarily improved their
teaching skills or, more importantly, children’s learning experiences. The curriculum has been
too prescriptive and too inhibiting and too focused on external targets. The strategies impose
a subject based model of learning rather than one that focuses on what children need now
and for the future. The new Early Years Foundation Stage framework takes a much broader
perspective and it would be good to see this throughout the primary phase and certainly into
Key Stage 1.

·  What kinds of curriculum experience will best serve children’s varying needs during the next
few decades?

Ones which actively engage them, help them to develop relevant skills and are related to the
world they are growing up in.

·  How are the different needs of children, including those with specific learning difficulties,
currently diagnosed?

In our experience this varies. The best systems use a combination of methods to assess a
child’s needs and draw the child into the process. For children with SEN In some cases there
is a thorough analysis of need which considers the whole child and also the family context.
The introduction of Common Assessment Framework has promoted this way of working. In
other cases less rigorous systems are used. There is still a tendency to assume that the child
must fit the school rather than the school adapt to fit the child. Gifted and talented children are
all too often diagnosed as hyperactive and many children are labelled difficult as a result of a
robust reaction to an unsuitably restrictive curriculum.

·  How should their progress and attainment be assessed?

It is important to focus assessment on what is genuinely important rather than what is easy to
measure. Continuous assessment for learning is more relevant than SATs at the end of key
stages. Assessments should clearly identity the child’s current understanding and indicate the
next steps in learning. From this there should be clear links to what is planned for the child’s
development both as a member of a group and as an individual. ICT can be helpful here to
share processes and development and influence to remove barriers earlier.

·  What is the proper relationship and balance of assessment for learning and assessment for
accountability?

Assessment for learning is more important than assessment for accountability. While it is
essential that schools are accountable, SATs are not the best ways to achieve this. It is much
more important for schools to take into account the views of stakeholders through an ongoing
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dialogue. Society is investing in young children –the dividends will come later.

·  What are the strengths and weaknesses of current approaches to assessment, both national
and local?

Measuring what is easy to measure rather than what is most important is a common
weakness. If you plant a seed in fertile ground digging it up at frequent intervals will kill it. The
current system of SATs is leading to too much pressure on children, parents and staff. It is
encouraging teaching to the test and leading to a downward pressure on the early years.
Many early years settings have introduced comprehensive systems of assessment across all
areas of learning and make sure that parents’ observations are included. Some authorities
have supported this through documentation and training.

The Foundation Stage Profile is being pushed beyond its original purpose. The targets set by
government are arbitrary. In Knowledge and Understanding of the World the five central
points refer not to different levels of understanding of this area of learning, but rather of a
simplistic grasp of one aspect of science, design technology, ICT, history and geography. The
recent change in the Early Learning Goal related to linking letters to sounds makes even
more difficult a task which has been achieved by the second lowest proportion of children
over the last three years. This suggests that it may have been set too high in the first place
and it would have been more appropriate to research that, rather than raise the level in line
with the Rose Report.

.

·  What assessment information should be reported, and to whom?

Parents must be fully informed about their children’s progress. It is also important for
governors to have a clear idea about the progress children are making and how different
groups of children compare--children from different ethnic and cultural communities,
girls/boys, children with SEN/ disabilities, able children.

·  What is the most helpful balance of national and local in curriculum and assessment?

National data is useful in helping schools identify expectations for the children they work with.
However we need to be cautious about over reliance on national data to decide priorities.
Accurate local assessment is essential to ensure that schools are meeting the needs of the
children in their own particular community. National data should not be used as the prime
yardstick for judging school effectiveness or the quality of education that children receive.

Theme 4 - Quali ty and Standards.

The British Association for Early Childhood Education promotes the right of every child to
education of the highest quality. If young children experience a quality education in their early
years this will lead to higher standards. Quality should be defined by current experiences
rather than meeting goals.

The evidence from Ofsted inspections of nursery schools in the first year of the revised
schedule shows that 90% of those inspected were outstanding or good. A third of all nursery
schools were outstanding and none were inadequate. This quality far outstrips the results for
Primary and Secondary schools. It is important that the aspects which make nursery schools
such high quality are analysed and carried forward into Primary schools. This evidence further
supports the extension of the Foundation Stage into Key Stage One.

  Our members have spent time looking closely at standards in European countries and in
many cases they have made personal visits to observe practice. They have taken note of
comparative studies such as the Ofsted report on standards in Finland and Denmark. All the
evidence shows that the later start to formal education does not mean that standards are
lower, in fact the opposite.

The recent UNICEF report shows that our children’s well-being is lower than all the other



C:\WINDOWS\PRIMARY REVIEW FINALThe_British_Assocaition submission_to_Primary_Review.doc 9

wealthy countries.

·  How good is English primary education?

·  How consistent is it across the country as a whole?

·  Have standards risen or fallen?

·  How do they compare with those of other countries?

·  How should ‘standards’ and ‘quality’ be defined for this phase?

·  How should they be assessed?

·  What is the available range of national and international evidence on these matters?

·  How reliable is it?

·  How well, and how appropriately, is it used?

·  What are the most effective contributions to standards and quality of, for example, research,
inspection, government initiatives, school and teacher self-evaluation, performance
management, pre-service training and in-service training?

·  What are the proper roles in the processes of systemic review and quality assurance of DfES,
the national agencies and Parliament?

Theme 5 – Diversity and Inclusion.

·  Do our primary schools attend fairly and effectively to the different learning needs and cultural
backgrounds of all their pupils?

Many schools are doing an excellent job. However in our experience there are still schools
that do not ensure that all children are valued and supported. In some cases this is because
the pressure to achieve in SATs is leading to schools focusing on the borderline children who
will help them to raise their scores.

·  Do all children have equal access to high quality primary education?

There are wide variations in the quality of education amongst primary schools. We know that
the most vulnerable children, for example those in the care system, often do not have access
to high quality education. We know that in many cases children from some BME communities
are not doing as well as their peers and we know that a lot of boys are doing less well than
girls. This needs to be addressed.

·  If not, how can this access be improved?

The curriculum should match the needs of all children. Differentiated ways to help children to
access the curriculum should be put in place so it engages their interest and motivates them.
Ultimately the curriculum is only as good as the people who offer it to the children.
Practitioners are a key element, the way that each child experiences the curriculum depends
on them. They have a make or break role. It is not possible to ‘practitioner proof’ the
curriculum nor to  provide schemes of work or support materials that practitioners will be
guaranteed to  use the way the planner intended (Kelly 2004), so raising the level of
qualifications of staff working with the youngest children, particularly in the non-maintained
sector should be a priority.

·  How can a national system best respond to the wide diversity of cultures, faiths, languages
and aspirations which is now a fact of British life?

A national system can lay down broad expectations but it cannot offer sufficient differentiation
to reflect the needs of all learners this needs to be done on a school by school and child by
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child basis.

·  Of what is identity constituted in a highly plural culture, and what should be the role of primary
education in fostering it?

Our identity is created through our interactions with the world around us. Increasingly children
draw on a number of different elements to create their own identity – for example African,
Londoner, Muslim, Arsenal supporter. Primary education should offer children many
opportunities to explore their own identity and to learn more about the identity of others.

·  How can primary schools best meet the needs of children of widely-varying abilities and
interests?

Successful schools welcome the richness that plurality brings. They value different aptitudes
and cultures and see the diversity that this brings as contributing to the learning and
development of all.

·  How can schools secure the engagement of those children and families which are hardest to
reach?

Good schools are open to the communities they serve and make themselves accessible.
They take time to find out about the lives and experience of their local families and use this
information to create an environment that welcomes all families. Working with the community,
they find advocates who can make links between the school and families that are hard to
reach.

Theme 6 - Sett ings and Profess ionals.

There is a need for highly trained teachers in the early years and for the training of all primary
teachers to include modules on child development from birth to 11. For those teachers who have
chosen an early years route they should receive in depth training in birth to eight. There is a need for
all teachers to have access to high quality ongoing professional development opportunities.

Government standards for ratios for young children do not reflect the needs of young children and the
requirements of the Early Years Foundation Stage curriculum. For instance the current regulations
mean that a reception class of thirty children need only have one member of staff assigned to it. There
should be at least one other qualified person in the team, preferably with a ratio of 1:10. There is
currently a lack of clarity between EYPS and QTS. In schools we must retain appropriately qualified
teachers who can move between age phases.

Leadership and management is crucial. There are too many people in positions of authority with
insufficient knowledge of the early years. This includes heads, senior management, advisers and
Ofsted inspectors

We would stress the provision of outdoor areas in all schools with continuous access for young
children. Too often the requirements of initiatives such as the Literacy Hour have led to school
buildings being altered resulting in limited curriculum opportunities for children e.g. small enclosed
spaces.

·  What are the physical and organisational characteristics of our best primary schools?

·  How are they resourced and equipped?

·  How are they managed and led?

·  What are the lessons for school design and organisation of recent national initiatives?

·  How well are teachers and other professionals involved in this age-range trained?

·  How effectively are they deployed?

·  How well is their development supported at school, local and national levels?

·  How can the nation secure and retain the best professionals for this phase of education?
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·  What balance of expertise, and of teachers, assistants and other paraprofessionals, should
schools contain and how should they be used?

·  What are the conditions for their success?

·  What are the future workforce needs of the phase as a whole?

·  How can these be met?

Theme 7 - Parenting, Caring and Educating.

·  What are the parenting and caring conditions on which children’s welfare and their successful
primary education depend?

The British Association for Early Childhood Education supports the view that parents and
families are central to the well-being of the child. Relationships with other people (both adults
and children) are of crucial importance in their lives….. Caring adults count more than
resources and equipment.  Birth to Three Matters: A framework to support children in their
earliest years’  [DfES/Sure Start 2002]

·  But what, too, should educational and other services do to support parents and carers in their
work?

Experience of the best Sure Start Local Programmes and developing Children’s Centres
shows that outcomes for children can be significantly improved by schools and settings
supporting parents in their role. This support can be undertaken in a number of ways. Home
visits and support in the home can ensure that parents who may not be confident about
coming into schools are supported. Programme such as Strengthening Families:
Strengthening Communities have many benefits when staff and parents participate in the
groups together. Helping parents to understand the way their children learn is of proven value
(EPPE)

·  How are the challenges of home-school relationships most effectively met?

Work with parents is most successful when staff have training on this aspect of their role.
Packages such as PEAL [National Children’s Bureau] have proved to be very effective in
helping develop their skills and understanding. The key is finding out from parents what they
need rather than assuming that professionals always know best!

·  By what means can parents/carers, teachers and other professionals operate as far as
possible in harmony and pursue goals which, while not identical, are not in such conflict that
they damage the child’s educational prospects?

All concerned want what is best for the children. Respecting the expertise and knowledge that
parents have about their child and being confident in our own knowledge of children at this
stage of their lives is crucial. The important thing is to develop an ongoing dialogue from the
time the child is first offered a place until they leave the school.

Theme 8 – Beyond the schoo l.

Children’s centres and extended schools will promote the development of joint working between the
many professionals who are involved in the lives of children and their families. Children’s Centres
need to be funded so that the time to work with parents and other professionals is recognised in terms
of staffing levels. These relationships are crucial and are summed up by the African proverb –It takes
a whole village to educate a child

·  What do we know about children's lives beyond school and the impact on their development
and education of those groups and influences - family, peer, community, media and so on - to
which they are subject?

·  What is the current division of responsibilities between the people, institutions and agencies
who are principally concerned with young children’s education and those who are concerned
with their upbringing and welfare – parents and carers especially, but also health services,
social services and other statutory and voluntary agencies?
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·  How successfully does the work of these people and agencies articulate and cohere?

·  In the context of changing familial demographics and growing concern about young children’s
wellbeing, might these relationships, and the attendant responsibilities, be differently
conceived?

Theme 9 - Structures and Phases.

·  How well do existing structures and phases – ‘educare’ and schooling, pre-school in its
various forms, infant/junior/primary, first/middle, and foundation/KS1/KS2 - work?

It may be helpful to develop clarity about the different phases and language to describe them.
Much ‘pre school’ education takes place in schools. The Foundation Stage overlaps pre
statutory and statutory provision. The period from birth to the end of reception is now defined
as the Early Years Foundation Stage and has its own distinct curriculum –it is the first stage
of education.

Too often early education is defined as childcare and the nursery education grant as free
childcare. The flexible offer will make it difficult to retain education at the heart when childcare
is seen as the central purpose.

·  What are the salient characteristics, strengths and weaknesses of the various institutions and
settings in which primary education takes place?

As more schools and settings offer longer  hours it is becoming  important to think carefully
about what children are experiencing during  these times  and ensure that the provision
offered is what they actually need.

·  Are there problems of coherence, transition and continuity within and between phases?

In May 2004 Ofsted published the results of an evaluation of the transition from Reception to
Year 1 [Ofsted 2004]. They found a lack of continuity between the curriculum and assessment
frameworks for the Foundation Stage and Key Stage One, and a distinct difference in
pedagogy which meant a shift from autonomous, play-based ways of learning to formal,
didactic methodology almost overnight for many children. This is partly due to the transition
between the foundation stage curriculum organised around six areas of learning, and the 10
subject national curriculum for Key Stage One, which creates this barrier to continuity and
progression in learning. Increasingly Foundation Stage practitioners and teachers in Key
Stage 1 consider that discontinuities in the curriculum frameworks could be significantly
reduced by extending into Key Stage One a curriculum model based on areas of learning and
the pedagogy advocated in Curriculum guidance for the Foundation Stage. [QCA 2004 ]

NFER research report A study of the transition from the Foundation Stage to Key Stage One
makes an important contribution to research in this area.

·  How can these be overcome?

Children in Key Stage One have many of the same needs as those in the Foundation Stage
and it makes sense to think of them as part of Foundation Stage. There is a need for much
more consideration to be given to points of transitions and ensuring that each stage flows
from the one preceding it.

·  What can the primary phase profitably learn from developments in the phases which precede
and follow it?

Birth to Three and the Curriculum Guidance for the Foundation Stage, have been warmly
welcomed by practitioners [QCA 2004] and the foundation stage as a distinct phase in
education is seen as a success. The view of the child expressed in these documents is also
relevant to children in primary education:-

·  Babies and young children are social beings, they are competent learners from birth
·  Learning is a shared process and children learn most effectively when, with the support of

a knowledgeable and trusted adult, they are actively involved and interested
·  Schedules and routines must flow with the child’s needs
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·  Children learn when they are given appropriate responsibility, allowed to make errors,
decisions and choices, and respected as autonomous and competent learners

·  Children learn by doing rather than by being told
·  Young children are vulnerable. They learn to be independent by having someone they

can depend upon

The development of the Foundation Phase in Wales which is designed for children from three
to seven, has shown that there is much to be said for continuing early years’ principles into
Key Stage One.

·  How are children grouped within the primary phase and what are the advantages and
disadvantages of the different grouping arrangements?

The way in which children are grouped needs to be flexible and able to reflect their
developing needs and interests. Different groupings will be appropriate at different times, for
example there will be some children in reception classes who are ready for systematic
phonics while other, often the younger children, need to explore in a much broader way .This
means that it is not appropriate for schemes such as synthetics phonics to be offered to whole
class groups of children in the reception year. At times it is helpful for children at different
stages of development to work together.

·  When should formal schooling start, bearing in mind that many other countries start later than
we do and conceive of the relationship of pre-school and formal schooling somewhat
differently?

It all depends on what you mean by ‘formal’.  If by formal we mean mainly adult directed with
few opportunities for children to initiate learning then we should put this off as long as
possible. In many countries statutory schooling starts at seven years and where they have
well conceived programmes to support early learning before school, these are also countries
that have good outcomes for children.  We recommend that statutory schooling (rather than
formal schooling) start at the beginning of Year One.

·  Are there more effective alternatives to current structures?

The extension of the Foundation Stage to the end of Key Stage One would better reflect
children’s needs and support their learning more effectively. This is the model being
developed in Wales with a Foundation Phase from 3 to 7 years.

Theme 10 - Fund ing and Governance.

The funding for Children’s Centres needs to be increased to ensure that quality is maintained. Parents
are still expected to pay a high proportion of costs. The need for sustainability may limit the availability
of places to parents with limited finances.

·  How adequately is the system of primary education in England funded and how efficiently is it
controlled and administered?

·  Does it have the right balance of control and responsibility between national government, local
government, local communities and schools?

·  What has been the impact of the post-1988 drive to a more centralised system?

·  What should be the position of faith schools?

·  Through what system of school governance are the interests of children, teachers, parents
and local communities most effectively and equitably addressed?

·  How might matters be differently ordered?


